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You’re the Director

Directing is pretty easy, but I warn you—and you know this already—it’s
going to be noisy, a little chaotic, and, as at every first rehearsal in the his-
tory of humankind, you may want to give it up. But don’t. Yow’ll have to en-
courage some students, calm others down, and guide everyone because
playing in school is a little odd. Did you find a place where it’s okay to be
noisy? Would your class like to take their shoes off?

The 10-Step Process
These 10 steps provide a secure system for working on all drama activities.

1. Explain to students that they can use drama and acting to help them
learn and to show what they have learned.

2. Review the content from the students’ resource books, experiments,
readings, research, or any other source of knowledge that you want
them to translate into drama.

3. Make sure your students know what specific story, action, event, or
process they are going to represent. Py

4. Make sure your students know what roles they are going to play.
Actors cannot play a part until they know who the characters are,
where they are, what the characters are doing, yearning for, desir-
ing, feeling.

5. Explain the drama activity. The Dialogues in the following chapters
will help you create these, and I will offer suggestions to choose from.

6. Set time, space, and touching limits.

7. Ask the class in general or each group to repeat to you the instruc-
tions so they know what to do first, second, third, and last.

8. Initiate the activity.

9. Have the students perform the work.

10. Debrief. Ask what the actors learned, and, if relevant, what the
audience learned.
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The Steps in More Detail

1.

Drama can reinforce knowledge
or challenge students to ledrn
something in more detail in
order to present it.

Students use drama to learn and to show what they know. Each time
you engage your students in drama, you should begin by explain-
ing that they’re going to use drama to help them learn, understand,
and show the whole class what it is they have discovered. Keep
bringing the focus back to this, so that students can also focus their
work in this direction. When they are concentrating on showing
what they know with their acting (as opposed to how many Ninja
Turtle fight scenes they can fit into five minutes), then they are work-
ing with creative expression. '

. Students translate content into drama. Make sure your students

understand the concepts and information first. It’s okay if they are vagne
about what they know, as drama can reinforce knowledge or challenge
students to learn somiething in more detail in order to present it.

While you don’t have to know anything about being a stage
director to use drama in your class, you do have to have materials
prepared for your students. Student actors need books, encyclope-
dias, atlases, and, most of all, the words or thoughts of the people
they are going to portray. Documents of great help are letters, in-
terviews, journals, and writings by the very people whom the stu-
dents are studying. But don’t worry if you can’t get a lot of these
materials right off the bat. In three or four years of collecting books
and documents, you should have a great primary source library. And
a little primary source goes a long way. One or two letters or diary
entries will probably suggest as much information as students are
likely to need in order to capture a person’s voice or to make up
their own version of what they think that person may have written,
spoken, or thought about.

Even if you decide to use only the books you have available, stu-
dents can imagine the conversations between people relating to the
subject of the book. This shifts the assignment slightly, and it means
you will have to teach the students to construct dialogue from their
observations. This is often a necessary shift anyway, particularly
when there are no documents in the voice of certain people (for ex-
ample, Zeus, a cave man, or Nefertiti) or when the students are play-
ing nonhuman roles: trees, fluorocarbons, rain, eggplants. Drama
specialist Christine Caton offers suggestions about teaching non-
human dialogue in the Field Note on page 24. T also offer general
suggestions about writing dialogue in Chapter 5.
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